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CHAPTER I 
INTRODUCTION 
1 
The science of teaching can be one of the most 
fascinating and self-fulfilling occupations one can encounter. 
Best & Kahn (1989) defined teaching as a science and concluded 
that it be considered as an approach to the gathering of 
knowledge. Working with young people and seeing the 
satisfaction and success that they experience is very 
rewarding, not only for the student but also the teacher. 
Teachers have many goals for themselves and their students. 
In an attempt to achieve their goals they are likely to 
encounter obstacles. These obstacles or problems are 
sometimes difficult to overcome. Life is filled with problems 
of all kinds because there are goals of all kinds. 
Teacher educators and researchers have a responsibility 
to help teachers resolve problems and reach their goals. 
Problems in teaching need to be focused upon in order to reach 
some sort of solution. If teacher problems are not addressed 
and solutions sought, it is the student, as well as the 
teacher who suffers. Some educational scientists have 
attempted to evaluate teaching as one means of solving teacher 
problems by distinguishing between good or effective teaching 
and bad or ineffective teaching (Biddle and Ellena, 1964). 
The effectiveness of one's teaching may be a reflection of 
one's behavior. If a teacher's behavior can be classified as 
2 
effective or ineffective, the teacher will still have to 
decide what to do that might be effective in a problem 
situation. Even if the teacher decides to ignore the problem, 
he/she has chosen a course of action or inaction. Thus, 
decision-making is a critical aspect of the teacher's job. 
Recognizing a problem and deciding to deal with it is the 
first thing that the teacher must do. Some teachers are quite 
unaware that certain problems exist while others simply refuse 
to acknowledge their existence. Still others recognize the 
existence of a given problem but refuse, for one reason or 
another, to do anything about it. In any case, the teacher is 
likely to recognize that a problem exists and decide to do 
something about it if some type of external or internal 
pressure may be present. Parents, principals, other teachers 
and even students are examples of external pressure. External 
pressure may cause some teachers to face problems they would 
just as soon avoid. The most obvious internal pressure that 
affects the decision-making process and influences the 
teacher's behavior is his or her own theory. Theory is the 
teacher's philosophy of education. 
Statement of the Problem 
Research has shown a great deal of information about 
academic teachers and problems they encounter. Little is 
known concerning what problems agriculture teachers are faced 
with. The purpose of this study will be to identify the 
3 
teacher problems perceived by agriculture teachers in Nebraska 
public secondary schools. 
Purpose of the Study 
The purpose of this study is to determine what problems 
Nebraska 
Teaching 
Agricultural 
styles and 
Educators 
strategies of 
encounter in 
agricultural 
teaching. 
educators 
compared to academic and other elective course instructors may 
differ. The study will determine what problems are 
encountered, how often the problem occurs and how severe the 
problem is to Nebraska Agricultural Educators. 
Objectives of the Study 
1. To identify teacher problems as perceived by 
Nebraska Agricultural Educators. 
2. To determine what problem areas occur most 
frequently in agricultural education. 
3. To determine which problem areas are the most 
severe to Nebraska Agricultural Educators. 
Background and Significance of the Problem 
Nebraska currently employs 130 teachers of agricultural 
education in 126 secondary schools. Opinions vary greatly as 
to the real definition of agriculture education and the type 
of curriculum to offer students. One common denominator that 
all Nebraska Agricultural Educators share is teacher problems. 
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The common characteristic they all share may be teacher goals, 
but as each agricultural educator in Nebraska differs from 
another, so does the goal. In one study (Cruickshank and 
Associates, 1980) the following five problem areas were 
identified: 
1. Teachers need to establish and maintain good 
relationships with others in the school. 
2. Teachers desire cooperation and support. 
3. Teachers want students to behave appropriately. 
4. Teachers want to work well with those who are 
important in the lives of their students. 
5. Teachers wish that each student be successful in 
academic and social affairs. 
If goals that teachers have set for themselves cannot be 
obtained and teacher problems are too big to overcome, teacher 
effectiveness may be reduced. 
Definition of Terms 
Agricultural Education Instructor: A person who is 
certified by the State Department of Education with 
an endorsement in agriculture who ~s currently 
employed in a Nebraska secondary school. 
Teacher Problem: A goal-response interference or an 
obstacle that is present in teaching. 
Teacher Goal: A level of personal and professional 
satisfaction. 
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Agricultural Education: The process of providing 
instruction in and about agriculture, agribusiness 
and natural resources for all students. 
Class A School: The 32 largest secondary schools in 
Nebraska over 500 students based on enrollment in 
grades 9, 10 and 11 of the previous year. 
Class B School: The next 64 largest secondary schools 
in Nebraska between 145-499 students based on 
enrollment in grades 9, 10 and 11 of the previous 
year. 
Class C School: 
in Nebraska 
The next 128 largest secondary schools 
between 90-144 students based on 
enrollment in grades 9, 10 and 11 of the previous 
year. 
Class D School: The remaining 116 secondary schools in 
Nebraska under 90 students based on enrollment in 
grades 9, 10 and 11 of the previous year. 
CHAPTER II 
REVIEW OF LITERATURE 
6 
There has been a great deal of research conducted in the 
area of teacher problems in relationship to academic and non-
agriculture elective teachers. In a study performed by 
Cruickshank (Cruickshank and Associates, 1980) In regard to 
teacher problems, he found that problems have the following 
characteristics: 
1. Teachers have problems and they will admit to them. 
2. Some problems are frequently occurring, some are 
bothersome and some are both. 
3. Teacher problems are relatively stable. 
4. Teacher problems can be grouped. 
5. Teacher problems are not entirely unlike the 
problems of most people. 
6. Teacher problems seem to be related to teacher 
personality characteristics. 
7. Teachers need help. 
8. Teacher problems can be reproduced. 
9. Teachers can be taught skills in problem solving. 
10. Some theory related to teacher problems is 
available for use. 
11. Teacher problems are a reasonable focus for 
preservice and inservice education. 
12. There are several ways we can reduce or eliminate 
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teacher problems. 
Cruickshank & Associates (1988) also found that teacher 
problems can be classified into five general areas. 
1. affiliation, 
2. control, 
3. parent relationship and home conditions, 
4. student success and 
5. time. 
These findings show no evidence that agricultural 
educators were represented in the study, but other literature 
states that agricultural educators have problems and concerns. 
Blezek (1986) stated that Vocational Agriculture instructors 
ranked several tasks as high priorities. These tasks include: 
1. Involvement with family. 
2. Teaching in the classroom. 
3. Providing on-farm instruction. 
4. Involvement with discipline problems. 
5. Determining curriculum. 
6. Advising meetings and activities of the FFA. 
Unlike most certified classroom teachers, many 
agriculture teachers are on extended contracts. Agriculture 
education is a very broad curriculum. Time and time 
management has often been stated as a weakness or problem of 
most agricultural educators. The greatest problem identified 
(Coughlin, Lawrence, Gartin and Templeton, 1987) in a study 
conducted with spouses of agriculture teachers in West 
8 
virginia was the tremendous number of extra hours which are 
devoted to school work with no extra remuneration. The misuse 
of time and time management leads to many teacher problems for 
all teachers. 
Camp (1987) conducted a study that examined the 
relationship between behavioral problems of students and job 
satisfaction among Vocational Agriculture instructors. The 
study population was defined as all teachers of Vocational 
Agriculture in the United States during the 1981-1982 school 
year and listed in the "Agriculture Teachers Directory." The 
results of the data showed that as the level of student 
misbehavior increased, job satisfaction decreased. Camp 
(1987) also found that there were relationships between job 
satisfaction, years of teaching experience and community type. 
Years of teaching experience and age of the instructor 
may be variables that affect this study. Bender (1978) found 
that one of the most persistent and critical problems of the 
Vocational Agriculture teaching profession was the shortage of 
well qualified teachers. A survey by the Nebraska Education 
Association (1978) found the average age and experience level 
of America's teachers had dropped dramatically in the last 15 
years. The average age of teachers has dropped from 41 to 33 
since 1961 while the percentage of teachers with 20 or more 
years of experience has dropped from 28 to 14 over the same 
period. Brown's essay (1985) "Survival of the Fittest" stated 
problems of first year teachers and causes of first year 
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teacher dropout. The review of this literature showed some 
differences as compared to the work of Blezek (1986) and 
literature by Cruickshank (1974, 1976, 1980 and 1988). Many 
first year teachers go into the world of teaching unprepared 
for reality. They have high expectations for themselves and 
their students. These expectations cause burnout and then 
dropout. Moore and Camp (1979) conducted a study in Indiana 
of Vocational Agriculture instructors who had taught between 
1973 and 1977 and were not presently teaching high school 
Vocational Agriculture. A questionnaire was used to determine 
why teachers left the profession. Perceptions of these 
teachers as to why they left teaching were: 
1. long hours. 
2. had students in class who should not be in 
Vocational Agriculture. 
3. long range occupational goal was somewhat different 
than teaching Vocational Agriculture. 
4. inadequate salary. 
5. too many required extracurricular activities. 
There are no simple answers to the question of why 
Vocational Agriculture teachers leave the profession. It 
appears by this study that improving communication, re-
examination of teacher workload and increased recruitment 
efforts may help. By comparing the perceptions of more than 
one group, additional insight is gained. 
The review of literature has indicated a great deal of 
b ~---------------------......... 
h 
10 
research concerning academic teacher problems. Few studies 
have been conducted concerning agriculture instructors; 
therefore, this study will identify the teacher problems of 
Nebraska Agricultural Educators. 
7 
11 
CHAPTER III 
DESIGN OF THE STUDY 
The primary objective of this study was to identify the 
ten most severe and the ten most frequently occurring problems 
identified by Nebraska Agricultural Educators. 
Hypotheses 
The following null hypotheses were used to test the 
relationship of severity and occurrence of a teacher problem 
as perceived by the instructor. 
1. There is no relationship between the severity and 
occurrence of a teacher problem and the age of the 
instructor. 
2. There is no relationship between the severity and 
occurrence of a teacher problem and the 
instructor's marital status. 
3. There is no relationship between the severity and 
occurrence of a teacher problem and the number of 
years of teaching experience of the instructor. 
4. There is no relationship between the severity and 
occurrence of a teacher problem and school size in 
which the instructor is employed. 
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5. There is no relationship between the severity and 
occurrence of a teacher problem and the number of 
agricultural education students taught. 
population 
There are currently 130 agricultural educators employed 
in 126 public secondary school systems in Nebraska. Schools 
range from Class A to Class D. Student enrollment in 
agricultural education varies with the type of program in each 
school. Many programs employ full-time teachers but some do 
not. Several programs in the state offer seventh and eighth 
grade courses while others have semesterized courses for 
grades 9-12. 
Characteristics of teachers of agricultural education 
also vary across Nebraska. Age, gender, experience and local 
school government are all variables which may influence the 
sample's response and affect the outcome of the study. 
Sample 
A table of random numbers was used in selecting 50 
Nebraska agriculture instructors. The 1992 Agriculture 
Education Report lists 126 secondary schools in alphabetical 
and numerical order. This report served as the basis of the 
sample selection. 
Development of the Instrument 
13 
The master list of teacher problems was the primary part 
of the survey instrument. The basic design of the survey was 
centered around the work of Cruickshank & Associates (1988). 
The secondary portion of the survey instrument included a 
means of measuring the severity and frequency of occurrence of 
the specific problem. By using a Likert scale, the respondent 
determined whether or not the problem occurs frequently and to 
what degree it is bothersome to them. The scale ranged from 
1 - 5 with 1 being the least and 5 being the most severe or 
frequently occurring problem. 
Data Collection Plan and Preliminary Analysis 
The research survey was mailed to a sample of 40 Nebraska 
Agricultural Educators who were listed in the Nebras.ka 
Agricultural Education Directory and who were employed in a 
Nebraska secondary school system in on January 15, 1993. Each 
instructor was asked to return the survey within two weeks of 
receipt. A reminder of the expected due date was then sent to 
each instructor after one week. If surveys were not returned 
by the specified due date, the researcher followed with 
telephone calls. 
The preliminary analysis was the comparison of the 
responses received in each of the five areas defined on the 
survey. 
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Analysis Plan 
The data received from the respondents was first analyzed 
to determine the problems experienced by Nebraska Agricultural 
Educators. The ten most severe and the ten most frequently 
occurring problems were ranked according to mean score. The 
ten least severe and the ten least frequently occurring 
problems were also listed. See appendix B for a complete list 
of all the problems and their respective mean score. The 
analysis of data was completed with the assistance of Mr. Gene 
Boilsen of the Department of Biometrics at the university of 
Nebraska-Lincoln. A comparison of teacher age, years of 
experience, number of students, size of school and marital 
status in regard to the survey was also part of the analysis 
plan. 
Data analysis was conducted by using the SPSSX 
statistical package for social sciences. Analysis of variance 
with least square means was used to determine significance. 
Introduction 
CHAPTER IV 
FINDINGS AND DISCUSSION 
15 
This study was conducted to identify the ten most severe 
and most frequently occurring problems identified by Nebraska 
Agricultural Educators. 
The population of this study consisted of public 
secondary high schools in Nebraska which offer agricultural 
education. A table of random numbers was used to obtain the 
sample. The 1992 Agriculture Education Report identifies 126 
secondary schools in alphabetical and numerical order. Forty 
Nebraska secondary schools were selected to participate. 
Agricultural educators in these schools were then asked to 
complete the survey. There were 31 respondents to the survey. 
An overall return rate of 78 percent was achieved. Data was 
collected and tests for significance were set at the .05 
level. Analysis of variance with Fisher's Protected LSD was 
used for mean comparisons. 
The findings and discussion presented in this chapter 
will be reported by each hypothesis. A summary of major 
findings will follow these sections. 
Table 1.--The Ten Most Severe Problems in Rank Order 
Identified by Nebraska Agricultural Educators 
Rank 
1. Having enough preparation time. 
2. Having enough free time. 
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3. Having enough time to teach and also diagnose and 
evaluate learning. 
4. Getting students to enjoy learning for its own sake. 
5. Getting every student to work up to his or her ability. 
6. Getting students to use their leisure time well. 
7. Providing for individual learning differences. 
8. Enforcing social mores and folkways such as honesty and 
respect for teachers. 
9. Keeping my students away from things and people which may 
be a bad influence. 
10. Getting my students to value school marks and grades. 
Primary Purpose of the Research 
What are the ten most severe and most frequently 
occurring problems of Nebraska Agricultural Educators? 
The ten most severe problems as identified by Nebraska 
Agricultural Educators are listed in Table 1. The problem 
classification area which showed the highest percent of 
severity was student success. Four of the top ten most severe 
problems identified by Nebraska Agricultural Educators dealt 
with student success problems. These included: 
1. Getting students to enjoy learning for its own 
sake. 
2. Getting students to work up to their ability. 
3. Providing for individual leaning differences 
4. Getting students to value school marks and grades. 
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Table 2.--The Ten Least Severe Problems in Rank Order 
Identified by Nebraska Agricultural Educators 
Rank 
1. Liking my students. 
2. Being professional in my relationships with staff. 
3. Developing confidence in my colleagues. 
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4. Establishing and maintaining rapport with students and 
staff. 
5. Avoiding duties inappropriate to my professional role. 
6. Developing and maintaining student rapport, affection and 
respect. 
7. Assessing my students' learning. 
8. Establishing and maintaining rapport with administrators 
and supervisors. 
9. Controlling aggressive student behavior. 
10. Establishing good relationships with parents and 
understanding home conditions. 
Student success problems showed the highest percent of 
severity to Nebraska Agricultural Educators, but the reader 
must realize that time problems were identified as being the 
most severe based on information in Table 1. The three most 
severe problems identified by Nebraska Agricultural Educators 
were: 
1. Having enough preparation time. 
2. Having enough free time. 
3. Having enough time to teach and diagnose learning. 
Table 2 shows the ten least severe problems identified by 
Nebraska Agricultural Educators. Affiliation problems showed 
the highest percent of the least severe. Sixty percent fell 
into this classification. The three least severe 
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Table 3.--The Ten Most Frequently Occurring Problems in Rank 
Order Identified by Nebraska Agricultural Educators 
Rank 
1. Having enough free time. 
2. Having enough time to teach and also to diagnose and 
evaluate learning. 
3. Having enough preparation time. 
4. Getting every student to work up to his or her ability. 
5. Enforcing social mores and folkways such as honesty and 
respect for teachers. 
6. Planning instruction in different ways and for different 
purposes. 
7. Getting students to enjoy learning for its own sake. 
8. Getting ~ students to value school marks and grades. 
9. Providing for individual learning differences. 
10. Completing the work I have planned. 
problems identified by Nebraska Agricultural Educators were 
also affiliation problems. They included: 
1. Liking ~ students. 
2. Being professional in ~ relationships with staff. 
3. Developing confidence in ~ colleagues. 
The ten most frequently occurring problems identified by 
Nebraska Agricultural Educators are listed in Table 3. Fifty 
percent of the ten most frequently occurring problems are 
classified as being student success problems. The three most 
frequently occurring problems are time problems and are also 
the three most severe. They include: 
1. Having enough free time. 
2. Having enough time to teach and evaluate learning. 
3. Having enough preparation time. 
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Table 4.--The Ten Least Frequently Occurring Problems in Rank 
Order Identified by Nebraska Agricultural Educators 
Rank 
1. Developing confidence in my colleagues. 
2. Avoiding duties inappropriate to my professional role. 
3. Teaching too many students or large classes. 
4. Being professional with my relationships with staff. 
5. Assisting parents having difficulty with their children. 
6. Controlling aggressive student behavior. 
7. Developing and maintaining student rapport, affection and 
respect. 
8. Removing students who are sources of frustration. 
9. Overcoming a student's feelings of upset or frustration 
wi th himself. 
10. Helping students who have personal problems. 
The ten least frequently occurring problems identified by 
Nebraska Agricultural Educators are listed in Table 4. These 
ten problems were fairly evenly distributed in the five 
teacher problem classification areas: affiliation, control, 
parent relationships, student success and time. Affiliation 
problems showed the highest percent of the least frequently 
occurring problems, 30 percent fell into this area. 
Hypothesis 1: 
There is no relationship between the severity and 
occurrence of a teacher problem and the age of the instructor. 
Based on the data in Table 5, there were significant 
differences in three cases of mean scores by age category for 
the ten most severe problems identified by Nebraska 
Agricultural Educators (P<.05). Based on this finding, 
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Table 5.--Mean Scores by Age Category for the Ten Most Severe problems 
Identified by Nebraska Agricultural Educators 
Question Age Category 
Over 50 22 - 25 26 - 30 31 - 40 41 - 50 
n=2 n=2 n=9 n=13 n=5 
1. Prep Time. 3.00 3.00 3.78 4.00 3.20 
2. Free Time. 3.50 2.50 3.56 3.92 3.60 
3. Time to Teach & 
Evaluate 3.00 3.00 3.33 3.77 3.00 
4. Enjoy Learning 3.00 3.00 3.78 3.31 3.00 
5. Work to Ability 1. 50 (b) 3.00 3.44(a) 3.23 3.40 
6. Leisure Time 2.50 3.00 3.56 3.15 2.80 
7. Individual Learning 
Differences 2.00(b) 2.00(b) 3.11 3.S4(a) 2.80 
8. Honesty and Respect 2.S0 2.50 3.33 3.15 2.80 
9. Bad Influence 4.00 (a) 2.00(b) 2.67(b) 3.07 3.20 
10. Value Grades 3.00 3.00 3.33 2.61 2.60 
Note: (a) is significantly higher than (b). P<.OS by L S Mean. 
hypothesis 1 is rejected, there were differences in the ten 
most severe problems. 
Instructors between the ages of 26-30 showed that getting 
students to work up to their ability was a more severe problem 
for them (mean 3.44) than instructors over 50 years of age 
(mean 1.50). Instructors in the three other age categories 
showed a similar mean score to that of the 26-30 age group. 
Providing for individual learning differences was the 
second case where age affected the severity of a problem. 
Instructors between the ages of 31-40 showed a higher mean 
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Table 6.--Mean Scores by Age Category for the Ten Least Severe Problems 
Identified by Nebraska Agricultural Educators 
Question 
1. Liking Students 
2. professional Relation-
ship with Staff 
3. Confidence in 
Colleagues 
4. Rapport with Students/ 
Staff 
5. Avoiding Duties 
Inappropriate 
6. Student Rapport, 
Affection and Respect 
7. Assessing Student 
Learning 
8 . Rapport wi th 
Administration 
9. Control Aggressive 
Behavior 
10. Relationship with 
Parents 
Age Category 
Over 50 22 - 25 26 - 30 31 - 40 41 - 50 
n=2 n=2 n=9 n=13 n=5 
2.23 
1. 00 
1. 00 
2.00 
1.50 
1. 50 
1. 50 
1. 50 
3.00 
2.00 
2.17 
1. 00 
2.00 
1. 50 
1. 50 
2.00 
1. 50 
1.50 
3.00 
1.50 
2.53 
1. 33 
1.67 
1.56 
2.11 
1.89 
1.89 
2.00 
1.89 
2.00 
2.50 
1.31 
1. 83 
1. 77 
1.62 
1. 54 
2.00 
1. 85 
1.85 
2.08 
2.50 
1. 60 
1.60 
2.20 
2.00 
2.60 
2.00 
2.60 
2.00 
2.40 
score (3.54) for this particular problem than those in the 22-
25 and over 50 categories (mean 2.0). 
Instructors over 50 identified the problem of keeping 
students away from things and people which may be a bad 
influence as more of a severe problem (mean 4.0) than those 
instructors between 22-25 (mean 2.0) and instructors between 
26-30 (mean 2.7). 
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Table 7.--Mean Scores by Age Category for the Ten Most Frequently 
Occurring Problems Identified by Nebraska Agricultural Educators 
Question 
1. Free Time 
2. Time to Teach 
3. Prep Time 
4. Student Work Up to 
Ability 
5. Honesty and Respect 
6. Planning Instruction 
Differently 
7. Enjoy Learning 
8. Value Marks 
9. Individual Learning 
Differences 
10. Completing Work 
Age Category 
Over 50 22 - 25 26 - 30 31 - 40 41 - 50 
n=2 n=2 n=9 n=13 n=5 
3.50 
3.00 
3.00 
1.50(b) 
2.50 
2.50(b) 
3.00 
3.50 
2.50 
3.00 
4.00 
3.00 
3.50 
3.50 
2.50 
4.50 (a) 
3.00 
2.50 
2.50 
2.50 
3.78 
3.56 
3.56 
3.78 (a) 
3.78 
3.56 
3.44 
3.56 
3.22 
3.33 
3.77 
3.85 
3.77 
3.54 
3.54 
3.31 
3.31 
2.92 
3.38 
3.23 
3.60 
3.40 
3.60 
3.20 
2.60 
2.40 (b) 
2.80 
2.60 
3.00 
3.20 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
Mean scores by age category for the ten least severe 
problems identified by Nebraska Agricultural Educators in 
Table 6 showed no significant difference. All age categories 
were in agreement with the ten least severe problems. 
The data in Table 7 shows two cases of significant 
differences in the mean scores by age category for the ten 
most frequently occurring problems identified by Nebraska 
Agricultural Educators. Getting students to work up to their 
ability occurred more frequently for instructors between 26-30 
(mean 3.78) than those instructors over 50 years old (mean 
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Table 8.--Mean Scores by Age Category for the Ten Least Frequently 
Occurring Problems Identified by Nebraska Agricultural Educators 
Question 
1. Confidence in 
Colleagues 
2. Avoiding Duties 
Inappropriate 
3. Too Many Students 
4. Professional Relation-
ship with Staff 
5. Assisting Parents 
6. Controlling Aggressive 
Student Behavior 
7. Student Rapport 
8. Remove Sources of 
Frustration 
9. Student's Frustration 
10. Student's Personal 
Problems 
Age Category 
Over 50 22 - 25 26 - 30 31 - 40 41 - 50 
n=2 n=2 n=9 n=13 n=5 
1. 00 
1. 50 
1.50 
2.00 
2.50 
3.00 
2.00 
3.00 
2.00 
2.50 
2.00 
1. 00 
1.50 
3.00 
2.00 
2.50 
2.00 
3.00 
2.50 
2.50 
1. 67 
2.56 
2.00 
3.11 
2.33 
2.78 
2.89 
2.22 
2.56 
2.56 
1.83 
2.15 
2.58 
2.00 
2.58 
1.92 
2.31 
2.50 
2.83 
2.85 
1. 60 
2.00 
2.20 
2.00 
2.00 
2.20 
2.40 
2.40 
2.60 
2.40 
3.20). This problem was significantly different in regard to 
severity for the same age groups. Planning instruction in 
different ways and for different purposes was the second case 
where a significant difference was seen. Young instructors 
between 22-25 years of age had a mean score of 4.50 and scored 
higher indicating a more. frequent problem as compared to 
instructors 41-50 (mean 2.40) and over 50 years of age (mean 
2.50) . Mean scores by age category for the ten least 
frequently occurring problems listed in Table 8 showed no 
significant difference. 
I 
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Table 9.--Mean Scores by Marital Category for the Ten Most Severe Problems 
Identified by Nebraska Agricultural Educators 
Question Marital Category 
1. Prep Time 
2. Free Time 
3. Time to Teach & Evaluate 
4. Enjoy Learning 
5. Work to Ability 
6. Leisure Time 
7. Individual Learning Differences 
8. Honesty and Respect 
9. Bad Influence 
10. Value Grades 
Divorced Married 
n=l n=21 
3.00 3.81 
3.00 3.81 
2.00 3.50 
2.00 3.43 
1. 00 (b) 3.30(a) 
2.00 3.04 
2.00 3.14 
1.00(b) 3.05(a) 
2.00 3.04 
1.00(b) 2.76 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
Single 
n=9 
3.44 
3.33 
3.44 
3.33 
3.22(a) 
3.56 
3.11 
3.33 (a) 
2.89 
3.33 (a) 
Hypothesis one was rejected since significant differences 
were found in both severity and occurrence for five cases of 
teacher problems based on the age of the instructor. 
Hypothesis 2: 
There is no relationship between the severity and 
occurrence of a teacher problem and the instructor's marital 
status. 
Mean scores by marital category for the ten most severe 
problems identified by Nebraska Agricultural Educators are 
listed in Table 9. Based on the data, three problems were 
identified as having significant differences. The researcher 
wishes to point out the frequency of the instructors who 
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Table 10.-- Mean Scores by Marital Category for the Ten Least Severe 
Problems Identified by Nebraska Agricultural Educators 
Question 
1. Liking Students 
2. Professional Relationship with 
Staff 
3. Confidence in Colleagues 
4. Rapport with Students/Staff 
5. Avoiding Duties Inappropriate 
6. Student Rapport, Affection and 
Respect 
7. Assessing Student Learning 
8. Rapport with Administration 
9. Control Aggressive Behavior 
10. Relationship with Parents 
Divorced 
n=l 
1.48 
1. 00 
1. 00 
1. 00 
1. 00 
1. 00 
1.00 
1. 00 
1.00 
1.00 
Marital Category 
Married Single 
n=21 n=9 
2.46 2.58 
1.28 1.44 
1. 75 1.67 
1. 76 1.89 
1. 76 2.00 
1.71 2.22 
2.05 1.67 
1.95 2.11 
1. 95 2.33 
2.14 2.00 
completed the survey that were divorced compared to those who 
are married and single, inferences cannot be drawn because of 
small sample size. In the first case, instructors who were 
married and single identified the problem of getting students 
to work up to their ability as more severe than those 
instructors who were divorced. Married instructors showed a 
mean score of 3.30; single instructors showed a mean score of 
3.22; and the instructor who was divorced had a 1.00 mean 
score. Similar mean scores for the married and single 
instructors were identified in two more problems: 
1. Enforcing social mores and folkways such as honesty 
and respect for teachers. 
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Table 11.--Mean Scores by Marital Category for the Ten Most Frequently 
Occurring Problems Identified by Nebraska Agricultural Educators 
Question Marital Category 
Divorced Married single 
n=l n=21 n=9 
1. Free Time 3.00 3.81 3.67 
2. Time to Teach 3.00 3.62 3.56 
3. Prep Time 3.00 3.71 3.44 
4. Student Work Up to Ability 2.00(b) 3.42 3.55 (a) 
5. Honesty and Respect 3.00 3.29 3.44 
6. Planning Instruction Differently 2.00 3.29 3.33 
7. Enjoy Learning 3.00 3.23 3.22 
8. Value Marks 3.00 2.95 3.33 
9. Individual Learning Differences 3.00 3.19 3.11 
10. Completing Work 3.00 3.14 3.33 
Note: (a) is significantly higher than (b). P<.OS by L S Mean. 
2. Getting my students to value school marks and 
grades. 
The same mean (1.00) was reported in all three cases by the 
instructor who was divorced. There were no significant 
differences identified in Table 10, mean scores by marital 
category for the ten least severe problems identified by 
Nebraska Agricultural Educators. 
The mean scores by marital category for the ten most 
frequently occurring problems identified by Nebraska 
Agricultural Educators data in Table 11 identifies only one 
problem as being significantly different between groups. 
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Table l2.--Mean Scores by Marital Category for the Ten Least Frequently 
Occurring Problems Identified by Nebraska Agricultural Educators 
Question Marital Category 
Divorced Married Single 
n=l n=21 n=9 
1. Confidence in Colleagues 1. 00 2.15 2.11 
2. Avoiding Duties Inappropriate 2.00 2.14 2.11 
3. Too Many Students 1. 00 2.30 2.44 
4. Professional Relationship with 
Staff 1. 00 1.28 1.44 
5. Assisting Parents 3.00 2.20 2.67 
6. Controlling Aggressive Student 
Behavior 2.00 2.33 2.33 
7. Student Rapport 2.00 2.23 3.00 
8. Removing Sources of Frustration 3.00 2.35 2.67 
9. Student's Frustrations 3.00 2.65 2.56 
10. Student's Personal Problems 3.00 2.71 2.44 
Single instructors had a more frequently occurring problem of 
getting students to work up to their ability than divorced 
instructors. Mean scores were 3.55 and 2.00 respectively. No 
significant difference was identified in Table 12 of the ten 
least frequently occurring problems. 
Hypothesis number two was neither accepted nor rejected 
because the sample was too small. Significant differences 
were identified in severity and occurrence for four cases of 
the problems identified by Nebraska Agricultural Educators. 
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Table 13.--Mean Scores by Years of Teaching Experience category for the 
Ten Most Severe Problems Identified by Nebraska Agricultural Educators 
Question 
1. Prep Time 
2. Free Time 
3. Time to Teach & Evaluate 
4. Enjoy Learning 
5. Work to Ability 
6. Leisure Time 
7. Individual Learning 
Differences 
8. Honesty and Respect 
9. Bad Influence 
10. Value Grades 
Hypothesis 3: 
Years of Teaching Experience category 
0 - 5 5 - 10 10 - 15 15 & a.er 
n=8 n=6 n=8 n=9 
3.13 4.50 3.75 3.56 
3.00 4.33 3.88 3.56 
3.38 3.50 3.50 3.33 
3.63 3.33 3.75 2.78 
3.38 3.50 3.13 2.89 
3.37 3.76 3.38 2.44 
2.87 3.50 3.25 2.89 
3.50 3.00 3.00 2.78 
2.75 2.50 3.38 3.11 
3.50 3.00 2.63 2.44 
There is no relationship between the severity and 
occurrence of a teacher problem and the number of years of 
teaching experience of the instructor. 
Hypothesis three was accepted based on the data present 
in Tables 13, 14, 15 and 16. Mean scores by the years of 
teaching experience categories at the P<.05 level showed no 
significant differences. The most severe and most frequently 
occurring problems identified by Nebraska Agricultural 
Educators showed similar mean scores. The ten least severe 
and the ten least frequently occurring problems also showed 
similar mean scores. 
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Table 14.--Mean Scores by Years of Teaching Experience Category for the 
Ten Least Severe Problems Identified by Nebraska Agricultural Educators 
Question 
1. Liking Students 
2. Professional Relationship 
with Staff 
3. Confidence in Colleagues 
4. Rapport with Students/Staff 
5. Avoid Duties Inappropriate 
6. Student Rapport, Affection 
and Respect 
7. Assessing Student Learning 
8. Rapport with Administration 
9. Control Aggressive Behavior 
10. Relationship with Parents 
Years of Teaching Experience Category 
0-5 
n=8 
1. 38 
1.38 
1.63 
1.63 
1.88 
2.13 
1.88 
1. 75 
2.25 
2.00 
5 - 10 
n=6 
1.00 
1. 33 
1. 83 
1. 83 
2.00 
1.33 
2.17 
2.17 
2.00 
2.50 
10 - 15 
n=8 
1. 38 
1. 37 
1. 86 
2.13 
1.88 
2.13 
1.88 
2.00 
1.88 
2.00 
15 & exec 
n=9 
1.11 
1.22 
1.56 
1.56 
1.56 
1.67 
1. 78 
2.00 
2.00 
1.89 
Table 15.--Mean Scores by Years of Teaching Experience Category for the 
Ten Most Frequently Occurring Problems Identified by Nebraska Agricultural 
Educators 
Question 
1. Free Time 
2. Time to Teach 
3. Prep Time 
4. Student Work Up to Ability 
5. Honesty and Respect 
6. Planning Instruction 
Differently 
7. Enjoy Learning 
8. Value Marks 
9. Individual Learning 
Differences 
10. Complete Work 
Years of Teaching Experience Category 
0-5 
n=8 
3.75 
3.50 
3.50 
3.75 
3.50 
3.88 
3.25 
3.38 
3.00 
3.38 
5 - 10 
n=6 
4.00 
3.83 
3.67 
3.67 
3.67 
3.83 
3.33 
3.33 
3.33 
3.17 
10 - 15 
n=8 
3.75 
3.50 
3.75 
3.38 
2.75 
2.75 
3.50 
2.50 
3.13 
3.00 
15 & exec 
n=9 
2.89 
3.56 
3.56 
3.00 
2.78 
2.78 
2.89 
3.11 
3.22 
3.22 
Table 16.--Mean Scores by Years of Teaching Experience Category for the 
Ten Least Frequently occurring Problems Identified by Nebraska 
Agricultural Educators 
Question Years of Teaching Experience Category 
0-5 5 - 10 10 - 15 
n=8 n=6 n=8 n=9 
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1. Confidence in Colleagues 1. 75 2.50 2.14 2.11 
2. Avoiding Duties Inappropriate 2.00 2.67 2.13 1.89 
3. Too Many Students 1.87 2.83 1.86 2.67 
4. Professional Relationship 
with Staff 2.88 2.83 2.00 2.00 
5. Assisting Parents 2.50 2.33 2.42 2.22 
6. Controlling Aggressive 
Student Behavior 2.38 2.83 2.13 2.11 
7. Student Rapport 3.00 2.67 2.38 1.89 
8. Removing Sources of 
Frustration 2.50 2.33 2.43 2.56 
9. Student's Frustrations 2.75 2.33 2.57 2.78 
10. Student's Personal Problems 2.63 2.67 2.63 2.67 
Data in Table 13 shows differences in mean scores by 
instructors with 0-5 years of teaching experience compared to 
those with 5-10 years of teaching experience in the ten most 
severe problems identified by Nebraska Agricultural Educators. 
This significant difference was greater than the .05 level set 
to determine significant difference between groups. 
Data in Tables 14, 15 and 16 showed no significant 
differences. 
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Table 17.--Mean Scores by School Size Category for the Ten Most Severe 
Problems Identified by Nebraska Agricultural Educators 
Question 
1. Prep Time 
2. Free Time 
3. Time to Teach & Evaluate 
4. Enjoy Learning 
5. Work to Ability 
6. Leisure Time 
7. Individual Learning 
Differences 
8. Honesty and Respect 
9. Bad Influence 
10. Value Grades 
School Size Category 
A B C 
n=l n=ll n=15 
5.00 (a) 4.27 3.47 
5.00(a) 4.10 3.40 
4.00 3.73 3.13 
2.00 3.63 3.13 
4.00 3.00 3.27 
4.00 3.36 2.80 
4.00 3.10 3.00 
4.00 3.00 3.00 
2.00 3.36 2.73 
3.00 2.91 2.67 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
Hypothesis 4: 
D 
n=4 
2.50(b) 
3.00(b) 
3.50 
3.75 
3.25 
3.75 
3.25 
3.25 
3.00 
3.50 
There is no relationship between the severity and 
occurrence of a teacher problem and school size in which the 
instructor is employed. 
The data present in Table 17 identifies two variables in 
which significant differences in regard to the ten most severe 
problems were found. The researcher wishes to point out the 
frequency of the two cases concerning the number of class A 
respondents and the number of class D respondents is too small 
to be able to draw inferences. 
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Table l8.--Mean Scores by School Size Category for the Ten Least Severe 
Problems Identified by Nebraska Agricultural Educators 
Question School Size Category 
A B C D 
n=l n=ll n=15 n=4 
1. Liking Students 1. 00 1.18 1.13 1. 75 
2. Professional Relationship 
with Staff 1. 00 1.45 1.20 1.50 
3. Confidence in Colleagues 1. 00 1. 90 1. 67 1.50 
4. Rapport with Students/Staff 3.00 1.81 1. 67 1. 75 
5. Avoiding Duties Inappropriate 1. 00 2.10 1. 60 2.00 
6. Student Rapport, Affection 
and Respect 1.00(b) 1.72 1. 73 2.75(a) 
7. Assessing Student Learning 2.00 2.00 1. 87 1. 75 
8. Rapport with Administration 2.00 1.82 2.20 1.50 
9. Control Aggressive Behavior 3.00 2.00 2.00 2.00 
10. Relationship with Parents 3.00 2.91 2.67 3.50 
Note: (a) is significantly higher than (b). p<.05 by L S Mean. 
In the first case, having enough prep time was identified 
as being a very severe problem for the instructor in the class 
A school. Instructors employed in class D schools showed the 
lowest mean score for this problem (2.50). 
Having enough free time was also identified by the class 
A instructor as a severe problem with a mean score of 5.00. 
Class D instructors' mean score was calculated at 3.00. The 
data present shows instructors in larger school systems rated 
these two problems more severe than those instructors in 
smaller systems. 
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Table 19.--Mean Scores by School Size Category for the Ten Most Frequently 
Occurring Problems Identified by Nebraska Agricultural Educators 
Question 
1. Free Time 
2. Time to Teach 
3. Prep Time 
4. Student Work Up to Ability 
5. Honesty and Respect 
6. Planning Instruction 
Differently 
7. Enjoy Learning 
8. Value Marks 
9. Individual Learning 
Differences 
10. Complete Work 
School Size Category 
A 
4.00 
4.00 
3.00 
3.00 
3.00 
3.00 
2.00(b) 
3.00 
3.00 
3.00 
B 
n=ll 
3.72 
4.00 
3.91 
3.36 
3.45 
3.18 
3.45 
3.00 
3.27 
3.10 
C 
n=15 
3.86 
3.26 
3.67 
3.47 
3.13 
3.33 
3.00 
3.07 
3.00 
3.13 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
D 
n=4 
3.25 
3.50 
2.75 
3.50 
3.75 
3.25 
3.75(a) 
3.25 
3.50 
3.75 
Table 18 shows one example of a significant difference of 
mean scores by school size category for the ten least severe 
problems identified by Nebraska Agricultural Educators. 
Developing and maintaining student rapport, affection and 
respect was identified as being less severe for the class A 
instructor (1.00) compared to class D instructors (2.75). 
Getting students to enjoy learning for its own sake was 
identified by Nebraska Agricultural Educators in class D 
schools as occurring more frequently than those in class A 
schools. Table 19 shows the comparison of mean scores and 
identifies this as significantly different between groups. 
Table 20.--Mean Scores by School Size Category for the Ten Least 
Frequently Occurring Problems Identified by Nebraska Agricultural 
Educators 
Question 
1. Confidence in Colleagues 
2. Avoiding Duties Inappropriate 
3. Too Many Students 
4. Professional Relationship 
with Staff 
5. Assisting Parents 
6. Controlling Aggressive 
Student Behavior 
7. Student Rapport 
8. Removing Sources of 
Frustration 
9. Student's Frustration 
10. Student's Personal Problems 
School Size Category 
A 
2.00 
1. 00 (b) 
3.00(a) 
2.00 
3.00 
2.00 
2.00 
3.00 
2.00 
2.00 
B 
n=ll 
2.40 
2.45 
2.50 
2.45 
2.50 
2.45 
2.45 
2.40 
2.70 
2.73 
C 
2.07 
1.87 
2.40 
2.60 
2.13 
2.27 
2.47 
2.47 
2.60 
2.80 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
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D 
1.50 
2.50(a) 
1. 25 (b) 
1.50 
2.75 
2.25 
2.50 
2.50 
2.75 
2.00 
Two cases of significant differences were identified in 
Table 20. The table gives mean scores by school size category 
for the ten least frequently occurring problems identified by 
Nebraska Agricultural Educators. Avoiding duties 
inappropriate to Il\Y professional role occurred less frequently 
for the class A instructor, mean score 1.00, than for class D 
instructors, mean score 2.5. Teaching too many students or 
large classes showed a reverse response. Class D instructors 
identified this particular problem occurring less frequently, 
mean score 1.25, than the class A instructor, mean score 3.00. 
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Table 21. --Mean Scores ·by Number of Students Taught Category for the Ten 
Most Severe Problems Identified by Nebraska Agricultural Educators 
Question 
1. Prep Time 
2. Free Time 
3. Time to Teach & Evaluate 
4. Enjoy Learning 
5. Work To Ability 
6. Leisure Time 
7. Individual Learning Differences 
8. Honesty and Respect 
9. Bad Influence 
10. Value Grades 
Number of Students Taught Category 
1 - 40 40 - 60 60 & Over 
n=11 n=7 n=11 
3.09 (b) 3.43 4.36(a) 
3.45 3.14(b) 4.18(a) 
3.36 3.00 3.64 
3.64 3.14 3.27 
3.27 2.57 3.55 
3.55 2.57 3.18 
3.00 2.71 3.55 
3.18 2.71 3.18 
3.00 2.71 3.27 
3.10 2.71 2.73 
Note: (a) is significantly higher than (b). P<.OS by L S Mean. 
Based on the significant differences identified in Tables 
17, 18, 19 and 20, hypothesis four was rejected. Because of 
low N, the school classification category cannot be used for 
inferences even though significant differences were identified 
in six cases. 
Hypothesis 5: 
There is no relationship between the severity and 
occurrence of a teacher problem and the number of agricultural 
education students taught. 
Two individual variables according to data in Table 21 
were identified as being significantly different among groups. 
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Table 22.--Mean Scores by Number of Students Taught Category for the Ten 
Least Severe Problems Identified by Nebraska Agricultural Educators 
Question Number of Students Taught Category 
1 - 40 40 - 60 60 & Over 
n=11 n=7 n=ll 
1. Liking Students 1.45 1.14 1.09 
2. Professional Relationship with 
Staff 1.45 1.14 1.36 
3. Confidence in Colleagues 1. 55 1.57 1.91 
4. Rapport with Students/Staff 2.10 1.42 1.82 
5. Avoiding Duties Inappropriate 1.82 1. 86 1.82 
6. Student Rapport, Affection & 
Respect 2.10 1.42 1. 91 
7. Assessing Student Learning 2.00 1.57 2.10 
8. Rapport with Administration 1.81 2.29 2.10 
9. Control Aggressive Behavior 2.36 1.43 2.00 
10. Relationship with Parents 2.10 1.86 2.36 
The ten most severe problems identified by Nebraska 
Agricultural Educators show a difference in mean scores for 
instructors with over 60 students compared to instructors with 
1-40 students in regard to having enough prep time. A 4.36 
mean score was reported by instructors with over 60 students 
and 3.09 for instructors with 40 or less students reported a 
mean score of 3.09, significant at p<.05. 
The second variable, having enough free time, showed a 
significant difference between 40-60 students and over 60 
students. Mean scores were 3.14 and 4.18 respectively. 
No significant differences on the ten least severe 
problems identified by Nebraska Agricultural Educators were 
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Table 23.--Mean Scores by Number of Students Taught Category for the Ten 
Most Frequently Occurring Problems Identified by Nebraska Agricultural 
Educators 
Question Number of Students Taught Category 
1 - 40 40 - 60 60 & Over 
n=ll n=7 n=ll 
1. Free Time 3.63 3.71 3.73 
2. Time to Teach 3.55 3.00(b) 4.00(a) 
3. Prep Time 3.45 3.28 3.91 
4. Student Work Up to Ability 3.36 2.86 3.82 
5. Honesty and Respect 3.36 2.86 3.64 
6. Planning Instruction Differently 3.45 2.71 3.45 
7. Enjoy Learning 3.36 2.86 3.27 
8. Value Marks 3.36 3.00 2.91 
9. Individual Learning Differences 3.18 2.71(b) 3.55(a) 
10. Complete Work 3.27 3.00 3.27 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
reported based on the data in Table 22. Mean scores in this 
table ranged form 1.14 to 2.36 for the ten problems. 
Mean scores in Table 23 indicated two problems where a 
significant difference occurred between groups for the ten 
most frequently occurring problems identified by Nebraska 
Agricultural Educators. Instructors with over 60 students 
identified the problem of having enough time to teach and 
evaluate learning occurring more frequently than instructors 
with 40-60 students. The same two groups identified the 
problem of providing for individual learning differences as 
the second problem. Mean scores were 3.55 for instructors 
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Table 24.--Mean Scores by Number of Students Taught category for the Ten 
Least Frequently Occurring Problems Identified by Nebraska Agricultural 
Educators 
Question 
1. Confidence in Colleagues 
2. Avoiding Duties Inappropriate 
3. Too Many Students 
4. Professional Relationship with 
Staff 
5. Assisting Parents 
6. Controlling Aggressive Student 
Behavior 
7. Student Rapport 
8. Removing Sources of Frustration 
9. Student's Frustration 
10. Student's Personal Problems 
Number of Students Taught Category 
1 - 40 
1. 64 
1.91 
1.27(b) 
2.27 
2.45 
2.64 
2.55 
2.55 
2.64 
2.45 
40 - 60 
n=7 
2.00 
2.28 
2.14 
3.00 
2.28 
2.00 
2.57 
2.00 
2.42 
2.42 
60 & Over 
n=ll 
2.63 
2.27 
3.27 (a) 
2.36 
2.27 
2.27 
2.36 
2.64 
2.82 
2.82 
Note: (a) is significantly higher than (b). P<.05 by L S Mean. 
with 60 or more students and 2.71 for instructors with 40-60 
students (P<.05). 
Data in Table 24 indicates one variable for least 
occurring problems that was significant in regard to the 
number of students taught. Teaching too many students or 
large classes occurred more frequently for instructors with 60 
or more students than instructors with 1-40 students. Mean 
scores reported are 3.27 and 1.27 respectively (P<.05). 
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Information in Tables 21-24 showed significant 
differences among groups. Because of these differences, 
hypothesis five was rejected. 
Summary 
Chapter IV reported the results of the relationship of 
severity and occurrence of a problem to that of age, marital 
status, years of teaching experience, school size and number 
of students taught. The chapter also identified the ten most 
severe and most frequently occurring problems as perceived by 
Nebraska Agricultural Educators. 
Nebraska Agricultural Educators identified student 
success problems as being more common than any other, but time 
problems were the most severe. The same was true in regard to 
the ten most frequently occurring problems. 
Statistical analysis of the hypotheses were reported. Of 
the five null hypotheses, three were rej ected. When analyzing 
the relationship between the severity and occurrence of a 
problem, significance was found between age, school size and 
number of agricultural education students taught. No 
significance was found in years of teaching experience and 
marital status. 
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CHAPTER V 
SUMMARY, CONCLUSIONS AND INTERPRETATIONS 
Summary 
This study attempted to identify the ten most severe and 
the ten most frequently occurring problems perceived by 
Nebraska Agricultural Educators. The study was also designed 
to determine if there was a relationship between the severity 
and occurrence of a problem and five variables which included: 
1. Age of the instructor. 
2. Marital status of the instructor. 
3. Years of teaching experience of the instructor. 
4. School size in which the instructor is employed. 
5. Number of agricultural education students taught. 
Agricultural educators from 40 Nebraska secondary schools 
were selected using a random sample. The 1992 Agricultural 
Education Report served as the basis for selection. The 
report lists all the Nebraska secondary schools that offer 
agricultural education in alphabetical and numerical order. 
Thirty-one instructors completed the survey consisting of 60 
teacher problems. Respondents were asked to score each 
problem according to the amount of severity and frequency of 
occurrence. Tests for significance were set at the .05 level 
using analysis of variance. 
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summary of Findings 
Based on the data presented in Chapter IV, the following 
results and conclusions are presented. 
The ten most severe problems identified by Nebraska 
Agricultural Educators are listed in order of degree of 
severity: 
1. Having enough preparation time. 
2. Having enough free time. 
3. Having enough time to teach and also evaluate 
learning. 
4. Getting students to enjoy learning for its own 
sake. 
5. Getting every student to work up to his or her 
ability. 
6. Getting students to use their leisure time well. 
7. Providing for individual learning differences. 
8. Enforcing social mores and folkways such as honesty 
and respect for teachers. 
9. Keeping my students away from things and people 
which may be a bad influence. 
10. Getting my students to value school marks and 
grades. 
The ten least severe problems identified by Nebraska 
Agricultural Educators are: 
1. Liking my students. 
2. Being professional in my relationships with staff. 
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3. Developing confidence in my colleagues. 
4. Establishing and maintaining rapport with students 
and staff. 
5. Avoiding duties inappropriate to my professional 
role. 
6 . 
7. 
8. 
Developing and maintaining 
affection and respect. 
Assessing my students' learning. 
Establishing and maintaining 
administrators and supervisors. 
student rapport, 
rapport with 
9. Controlling aggressive student behavior. 
10. Establishing good relationships with parents and 
understanding home conditions. 
Student success problems and time problems were 
identified as being the most severe to Nebraska Agricultural 
Educators. Affiliation problems proved to be the least 
severe. The researcher concludes that the reason behind the 
high mean scores for severity is because of the vast 
curriculum to which agricultural educators expose students. 
Agricultural educators are well versed in communication and 
public relationship skills as evidenced in the least severe 
problems identified. 
The ten most frequently occurring problems identified by 
Nebraska Agricultural Educators are: 
1. Having enough free time. 
2. Having enough time to teach and also evaluate 
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learning. 
3. Having enough preparation time. 
4. Getting every student to work up to his or her 
ability. 
5. Enforcing social mores and folkways such as honesty 
and respect for teachers. 
6. Planning instruction in different ways and for 
different purposes. 
7. Getting students to enjoy learning for its own 
sake. 
8. Getting my students to value school marks and 
grades. 
9. Providing for individual learning differences. 
10. Completing the work I have planned. 
The ten least frequently occurring problems identified by 
Nebraska Agricultural Educators are: 
1. Developing confidence in my colleagues. 
2. Avoiding duties inappropriate to my professional 
role. 
3. Teaching too many students or large classes. 
4. Being professional with my relationships with 
staff. 
5. Assisting parents having difficulty with their 
children. 
6. Controlling aggressive student behavior. 
7. Developing and maintaining student rapport, 
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affection and respect. 
8. Removing students who are sources of frustration. 
9. Overcoming a student's feelings of upset or 
frustration with himself. 
10. Helping students who have personal problems. 
Time and student success problems again held as occurring 
more frequently. The ten least frequently occurring problems 
were fairly evenly distributed in the five classification 
areas: affiliation, control, parent relationships, student 
success and time. Thirty percent of the ten least frequently 
occurring problems fell under the affiliation area. 
Hypothesis #1 - There is a relationship between the 
severity and occurrence of a teacher problem and the age of 
the instructor. Three cases of significant differences were 
found. Instructors between the ages of 26-30 found the 
problem of getting students to work up to their ability more 
severe than instructors over 50 years of age. This 
significant difference may be caused by personal relationships 
the younger instructors may have with the students. It is the 
researcher's interpretation that the instructors between 26-30 
may be closer to the students on a friendship basis than those 
over 50 years of age. 
providing for individual learning differences was more 
severe for instructors 31-40 than those over 50 years of age. 
It is the researcher's conclusion that the instructors between 
31-40 are at the point of their career where this problem is 
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important to them as an instructor to solve. Instructors are 
in contact with a wider variety of students than in the past. 
Instructors over 50 found that keeping students away from 
things and people which may be bad influences more severe for 
them than instructors 22-25 and instructors 26-30. This 
significant difference may be caused by age itself and 
experience. Society has changed and what may have been 
considered as bad influences ten years ago are every day 
occurrences today. 
Getting students to work up to their ability had the same 
results for occurrence as it did for severity. Identical age 
categories showed significant differences. The researcher 
concludes that this particular problem occurs for the same 
reason as was severity. 
Planning instruction in different ways and for different 
purposes occurred more frequently for instructors 22-25 than 
instructors in age categories 41-50 and over 50. Instructors 
between 22-25 are in their first three years of teaching and 
it is the researcher's interpretation that these instructors 
are more inclined to experiment with teaching methods to find 
out what method is most useful. 
Hypothesis #2 The researcher believes there is a 
relationship between the severity and occurrence of a teacher 
problem and the instructor's marital status. Of the 31 
respondents, only one was divorced. It should be pointed out 
that a 78 percent return rate was achieved on the survey. The 
j 
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j 
j 
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divorced instructor identified three of the ten most severe 
problems as not being severe to him. These three problems are 
student success problems. 
Hypothesis #3 - There is no relationship between the 
severity and occurrence of a teacher problem and the number of 
years of teaching experience of the instructor. All problems 
identified in regard to severity and occurrence showed no 
significant difference at the .05 level. The study showed 
that all instructors, regardless of the years of experience, 
rated the ten most severe and the ten most frequently 
occurring problems similar in score. 
in Nebraska showed no evidence of 
Agricultural educators 
problem severity and 
occurrence when years of teaching experience was considered. 
Hypothesis #4 - There is a relationship between the 
severity and occurrence of a teacher problem and school size 
in which the instructor is employed. 
The instructor in the class A school identified time 
problems as more severe than those instructors in class D 
schools. The number of respondents in each category needs to 
be considered. Three class A schools offer agricultural 
education in Nebraska. This study involved only one class A 
school but it should be noted the study did involve one third 
of the class A schools in Nebraska. 
Getting students to enjoy learning for its own sake 
occurred more frequently for class D instructors than class A 
instructors. Like severity, the frequency must be noted. 
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School atmosphere, the number of unduplicated students 
and teacher/student relationships are all factors which the 
researcher believes have affected the mean scores between 
instructors in class A and class D school systems. These 
factors vary greatly with the size of the school and its 
location. 
Hypothesis #5 - There is a relationship between the 
severity and occurrence of a teacher problem and the number of 
agricultural education students taught. Instructors with more 
than 60 students identified time problems being both more 
severe and frequently occurring than instructors with fewer 
students. Instructor free time, prep time and teaching time 
were all problems. The researcher believes the more students 
the instructor has in the classroom, the more organization the 
instructor needs. Planning effective lessons and addressing 
student personality and learning styles is more difficult when 
more students are involved. 
The findings of this study as compared to those discussed 
in the literature showed that agricultural educators 
identified time problems being more severe and more frequently 
occurring than other teachers. In one study (Kennedy and 
others 1976) it was reported that certain problems, such as 
discipline or control, occurred more often and were more 
severe than reported by agricultural educators. 
Recommendations 
f· !' 
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It is recommended that: 
1. more emphasis be given to providing education in 
time management skills for agricultural education instructors. 
2 • 
student 
more emphasis be given through in-service to address 
success problems of agricultural education 
instructors. 
3. studies be conducted to determine if there is a 
relationship between job satisfaction and severity and 
occurrence of teacher problems. 
4. more emphasis be placed in teacher preparation 
classes to develop an awareness of teacher problems. 
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APPENDIX A 
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The Home and School Partnership 
P.O. Box 368 
NELSON, NEBRASKA 68961 
SECONDARY 225.3371 ELEMENTARY 225·3481 
(An Equal Opportunity Agency) 
Gury UstoleK, Vice t'TeSlOem 
Joe Wehrman. Secretary 
Ron Fryda, Member 
Deb Koehler, Member 
Glen Mueller, Member 
Harch 12, 1993 
Dear Agriculture Instructors: 
I am conducting a study of teacher problems faced by Agriculture 
Instructors. Would you please take a few minutes to fill out 
the enclosed survey? 
The information you give me will be used to determine what problems 
Nebraska Agriculture teachers face in regard to a specific problems 
severity and occurence. The data collected will be analyzed as 
a group and your answers will be held in the strictest confidence. 
I will provide you wHh a copy of the resultS. Please return 
the survey in the postage paid envelope to me by wednesday, 
Uarch 31, 1993. 
If you have any questions, please feel free to contact me. Thank 
you for your time. 
Sincerely, 
~ ~ ~ .<_.---
_...-.--_. ~ ~~.. -
Tim Laughlin 
Nelson Community School 
402-225-7561 
A Community School Working Together To Help Shape OUf Children's Future 
Serving The Communities of Nelson. Oak. Nora 
At Our School Every Child Is A I&arncr 
(53) 
TEACHER PROBLEM SURVEY 
Part I - Information about you 
Directions: Please.read each question carefully. All of the 
questions can be answered by marking an "X" in 
the blank before one of the answers. It is important 
that you be as honest as you can in answering the 
questionnaire. All the answers you give are 
confidential. 
1. What is your sex? 
( ) Male 
( ) Female 
2. What is your age at your last birthday? 
( ) 22-25 
( ) 26-30 
( ) 31-40 
( ) 41-50 
( ) 51 or older 
3. What is your marital status? 
( ) Married 
( ) Single 
(_) Widowed 
( ___ ) Divorced or Separated 
4. For the most part what type of community do you live in? 
( ) Farm, open country 
( ) Less than 500 population 
( ) 500-1,999 
( ) 2,000-9,999 
( ) 10,000-49,999 
( ) 50,000-250,000 
( ) over 250,000 
5. What is your level of education? 
( ___ ) Bachelor's Degree 
( ) Master's.Degree 
( ) Doctoral 
(54) 
\ 
Directions: 
SURVEY ON TEACHER PROBLEMS OF 
AGRICULTURAL EDUCATION INSTRUCTORS 
(55 ) 
\ 
Please select a number from the scale below which most accurately represents your feelings 
toward the problem in regard to its severity and occurrence. 
A. Severity 
Not A Problem 
1 
B. Occurrence 
Never Occurs 
1 
Example: 
Severity 
4 
Severity 
------
------
------
------
------
------
------
------
------
------
Minor Problem 
2 
Seldom Occurs 
2 
Occurrence 
____ 3 __ _ 
Occurrence 
------
------
------
------
------
------
------
------
------
------
Moderate Problem 
3 
Difficult Problem 
4 
Serious Problem 
5 
Sometimes 
3 
Frequently 
4 
Always 
5 
Planning effective SAE's. 
1. Liking my students. 
2. Getting students to participate in class. 
3. Maintaining order, quiet, or control. 
4. Improving life for my students by correcting 
conditions both inside and outside school. 
5. Having enough free time. 
6. Getting my students to feel successful in school. 
7. Getting students to behave appropriately. 
8. Gaining professional knowledge, skills, and attitudes 
and using them effectively. 
9. Controlling and using my professional time in the 
most functional, efficient way. 
10. Understanding and helping the atypical or special Child. 
ff· 
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..------
------
11. Getting cooperation and support from the 
administration. 
\ 
12. Helping students who have personal problems. 
------
------
------
------
13. Keeping my students away from things and people 
which may be a bad influence. 
14. Planning instruction in different ways and for different 
------
------ purposes. 
15. Responding appropriately to improper behavior such 
------
------
as obscenities. 
16. Developing and maintaining student rapport, affection, 
------
------ and respect. 
17. Assessing my students' learning. 
------
------
18. Soliciting appropriate student behavior. 
------
------
19. Improving conditions so that students can study better 
------
------
at home. 
20. Having enough preparation time. 
------
------
21. Extending learning beyond the classroom. 
------
------
22. Controlling aggressive student behavior. 
------
------
------
------
23. Getting my students to achieve competence in basic 
skills such as expressing themselves effectively in 
both writing and speaking. 
24. Completing the work I have planned. 
------
------
25. Promoting student self· evaluation. 
------
------
------
------
26. Getting the understanding and sustenance of teachers 
and administrators so that I feel efficient and 
professional. 
27. Helping students adjust socially or emotionally. 
------
------
28. Establishing good relationships with parents and 
------
------ understanding home conditions. 
29. Getting my students to value school marks and grades. 
------
------
I 
I 
I 
(57) il 30. Enforcing considerate treatment of property. 
------ ------ \ 
------ ------
31. Establishing and maintaining rapport with students and 
staff. 
------ ------
32. Helping students improve academically. 
------ ------
33. Enforcing social mores and folkways such as honesty 
and respect for teachers. 
------ ------
34. Encouraging parental interest in school mailers. 
------ ------
35. Having enough time to teach and also to diagnose and 
evaluate learning. 
------ ------
36. Providing for individual learning differences. 
------ ------
37. Getting students to use their leisure time well. 
------ ------
38. Getting students to enjoy learning for its own sake. 
------ ------
39. Avoiding duties inappropriate to my professional role. 
------ ------
40. Getting every student to work up to his or her ability. 
------ ------
41. Being professional in my relationships with staff. 
------ ------
42. Creating interest in the topic being taught. 
------ ------
43. Holding worthwhile conferences with parents. 
------ ------
44. Having students present and on time for all classes, 
rehearsals, games, etc. 
------ ------
45. Maintaining student attention. 
------ ------
46. Establishing and maintaining rapport with 
administrators and supervisors. 
------ ------
47. Learning to use alternative methods of instruction. 
------ ------
48. Eliminating inappropriate student behavior. 
------ ------
49. Understanding the conditions of the homes and 
community in which my students live. 
------ ------
50. Using time wisely to get both professional and personal 
things accomplished. 
(58 ) 
------ ------
51. Guiding my students to do the things which will help 
them succeed in school. \ 
52. Removing students who are sources of frustration. 
------ ------
53. Knowing how to differentiate between student learning 
------ ------
and psycho log ical problems. 
54. Teaching too many students or large classes. 
------ ------
55. Vitalizing my students' interests in learning and 
------ ------ improving their achievement. 
56. Developing confidence in my colleagues. 
------ ------
57. Overcoming a student's feelings of upset or frustration 
------ ------
with himself. 
58. Assisting parents having difficulty with their children. 
------ ------
59. Overcoming student apathy or outright dislike. 
------ ------
60. Teaching self-discipline. 
------ ------
APPENDIX B 
Severity of Teacher Problems Rank of Mean Scores Low to High 
Liking my students. 
Being professional in my relationships with staff. 
Developing confidence in my colleagues. 
Establishing and maintaining rapport with students and 
staff. 
Avoiding duties inappropriate to my professional role. 
Developing and maintaining student rapport, affection l 
and respect. 
Assessing my students' learning. 
Establishing and maintaining rapport with administrators 
and supervisors. 
Controlling aggressive student behavior. 
Establishing good relationships with parents and 
understanding home conditions. 
Understanding the conditions of the homes and community 
in which my students live. 
Getting cooperation and support from the administration. 
Getting students to participate in class. 
Gaining professional knowledge, skills and attitudes and 
using them effectively. 
Holding worthwhile conferences with parents. 
Maintaining order, quiet or control. 
Helping students who have personal problems. 
Responding appropriately to improper behavior such as 
obscenities. 
Soliciting appropriate student behavior. 
Teaching too many students or large classes. 
Getting the understanding and sustenance of teachers 
and administrators so that I feel efficient and 
professional. 
Getting students to behave appropriately. 
Controlling and using my professional time in the most 
functional, efficient way. 
Planning instruction in different ways and for different 
purposes. 
Learning to use alternative methods of instruction. 
Creating interest in the topic being taught. 
OVercoming a student's feelings of upset or frustration 
with himself. 
Assisting parents having difficulty with their children. 
Enforcing considerate treatment of property. 
Helping students improve academically. 
Guiding my students to do the things which will help 
them succeed in school. 
Severity of Teacher Problems Rank of Mean Scores Low to High 
(continued) 
Extending learning beyond the classroom. 
Maintaining student attention. 
Improving life for my students by correcting conditions both 
inside and outside school. 
Helping students adjust socially or emotionally. 
Vitalizing my students' interests in learning and 
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1.23 
1.32 
1.74 
1.77 
1.81 
1.84 
1.90 
1.97 
2.03 
2.06 
2.07 
2.09 
2.10 
2.12 
2.13 
2.23 
2.23 
2.23 
2.23 
2.23 
2.29 
2.32 
2.32 
2.35 
2.35 
2.39 
2.39 
2.39 
2.45 
2.45 
2.52 
2.52 
2.52 
2.55 
2.55 
improving their achievement. 
Overcoming student apathy or outright dislike. 
Promoting student self-evaluation. 
Removing students who are sources of frustration. 
Having students present and on time for all classes, 
rehearsals, games, etc. 
Getting my students to achieve competence in basic 
skills such as expressing themselves effectively 
in both writing and speaking. 
Getting my students to feel successful in school. 
Eliminating inappropriate student behavior. 
Understanding and helping the atypical or special child. 
Improving conditions so that students can study better 
at home. 
Completing the work I have planned. 
Encouraging parental interest in school matters. 
Using time wisely to get both professional and personal 
things accomplished. 
Teaching self-discipline. 
Knowing how to differentiate between student learning 
and psychological problems. 
Getting my students to value school marks and grades. 
Keeping my students away from things and people which 
may be a bad influence. 
Enforcing social mores and folkways such as honesty 
and respect for teachers. 
Providing for individual learning differences. 
Getting students to use their leisure time well. 
Getting every student to work up to his or her ability. 
Getting students to enjoy learning for its own sake. 
Having enough time to teach and also to diagnose and 
evaluate learning. 
Having enough free time. 
Having enough preparation time. 
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2.58 
2.58 
2.58 
2.61 
2.61 
2.61 
2.61 
2.65 
2.66 
2.71 
2.74 
2.74 
2.74 
2.74 
2.77 
2.87 
2.97 
3.06 
3.10 
3.16 
3.19 
3.35 
3.42 
3.58 
3.68 
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APPENDIX C 
Occurrence of Teacher Problems Rank of Mean Scores Low to High 
Developing confidence in my colleagues. 
Avoiding duties inappropriate to my professional role. 
Teaching too many students or large classes. 
Being professional in my relationships with staff. 
Assisting parents having difficulty with their children. 
Controlling aggressive student behavior. 
Developing and maintaining student rapport, affection, 
and respect. 
Removing students who are sources of frustration. 
OVercoming a student's feelings of upset or frustration 
with himself. 
Helping students who have personal problems. 
Getting the understanding and sustenance of teachers 
and administrators so that I feel efficient and 
professional. 
Holding worthwhile conferences with parents. 
Liking my students. 
Establishing good relationships with parents and 
understanding home conditions. 
Establishing and maintaining rapport with students and 
staff. 
Establishing and maintaining rapport with administrators 
and supervisors. 
Overcoming student apathy or outright dislike. 
Eliminating inappropriate student behavior. 
Understanding and helping the atypical or special child. 
Maintaining order, quiet or control. 
Promoting student self-evaluation. 
Teaching self-discipline. 
Knowing how to differentiate between student learning 
and psychological problems. 
Improving conditions so that students can study better 
at home. 
Maintaining student attention. 
Soliciting appropriate student behavior. 
Assessing my students' learning. 
Improving life for my students by correcting conditions both 
inside and outside school. 
Getting students to participate in class. 
Getting students to behave appropriately. 
Keeping my students away from things and people which 
may be a bad influence. 
Helping students adjust socially or emotionally. 
Enforcing considerate treatment of property. 
1.87 
2.13 
2.32 
2.39 
2.39 
2.42 
2.45 
2.48 
2.52 
2.55 
2.56 
2.57 
2.58 
2.58 
2.58 
2.58 
2.58 
2.68 
2.71 
2.74 
2.74 
2.74 
2.77 
2.77 
2.77 
2.81 
2.84 
2.84 
2.84 
2.84 
2.87 
2.87 
2.87 
Occurrence of Teacher Problems Rank of Mean Scores Low to High 
(continued) 
Having students present and on time for all classes, 
rehearsals, games, etc. 
Getting my students to achieve competence in basic 
skills such as expressing themselves effectively 
in both writing and speaking. 
Understanding the conditions of the homes and community 
2.87 
2.90 
in which my students live. 
Vitalizing my students' interests in learning and 
improving their achievement. 
Responding appropriately to improper behavior such as 
obscenities. 
Encouraging parental interest in school matters. 
Learning to use alternative methods of instruction. 
Guiding my students to do the things which will help 
them succeed in school. 
Gaining professional knowledge, skills and attitudes and 
using them effectively. 
Controlling and using my professional time in the most 
functional, efficient way. 
Getting cooperation and support from the administration. 
Creating interest in the topic being taught. 
Getting roy students to feel successful in school. 
Extending learning beyond the classroom. 
Helping students improve academicallY. 
Getting students to use their leisure time well. 
Using time wisely to get both professional and personal 
things accomplished. 
Completing the work I have planned. 
Providing for individual learning differences. 
Getting my students to value school marks and grades. 
Getting students to enjoy learning for its own sake. 
Planning instruction in different ways and for different 
purposes. 
Enforcing social mores and folkways such as honesty 
and respect for teachers. 
Getting every student to work up to his or her ability. 
Having enough preparation time. 
Having enough time to teach and also to diagnose and 
evaluate learning. 
Having enough free time. 
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2.90 
2.90 
2.94 
2.94 
2.97 
2.97 
2.97 
3.00 
3.00 
3.00 
3.03 
3.03 
3.03 
3.06 
3.13 
3.16 
3.16 
3.19 
3.25 
3.26 
3.32 
3.48 
3.52 
3.58 
3.74 
